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ABSTRACT 

This study vas concerned vith the delineation of 
relationships anong teacher attitudes on progres»-ive and traditional 
teaching ideologies,, personal philosophical cis-ciitation^ and the 
degree of individual differences in openness or closedness of belief 
systems among secondary and elementary teachers. Sixteen science 
student teachers and SU science « Inglish and eleientary school 
teachers were participants in the study. Three tests» the Kerlinger 
Education Scale I, the Rokeach Dogmatism Scale, and the Hug 
Philosophical Consistency Test, were taken by all participants. 
Multi-linear stepwise regression and analysis of variance were used 
to determine predictive value of life philosophy upon educational 
attitude and to determine differecces. significant differences 
between pairs of groups were determined with t-tests. Conclusions 
from the study indicate life philosophy is related to educational 
attitude. Knowing the life philosophy would help in the formation of 
teaching teams and in assignment of student teachers to co-operating 
teachers* English teachers scored significantly different on the 
philosophical test; the results indicated they had greater experience 
with philosophy during c>..llege years than did science teachers. 
(Author/EB) 
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006ATZSM« AND »HXt080PHtCMi CODSSSVENCY lU SClEtlue* 
ENGLISH AND EWifiNTARY SCHOOL TEACHERS 

Statement of the Problem 

This study was oonoorned with the delineation of relationships 
among teacher attitudes on progressive and traditional teaching 
ideologies, personal philosophical orientation* and degree of 
individual differences in openness or closedness of belief systems. 
More specifically, a relationship was sought between a particular 
teaching ideology, progressivism, and a particular personal philo- 
sophical orientation, existentialism, with the expectation that one 
may be indicative or perhaps predictive of the other. 

Additionally, an attempt was made to isolate differences in 
progressive and traditional teaching ideologies, personal philosophies 
orientation, degree of differences in openness or closedness of 
belief systems, and degree of difference in pseudoprogressivism, 
among four subgr6ups consisting of secondary English teachers, 
secondary science teachers, secondary science student teachers, and 
elementary teachers. 

Population 

The population used in this study consisted of sixteen science 
student teachers enrolle<i at the unAversity of New Mexico during the 
spring semester of 1973 and fifty-four teachers employed by the 
Albuquerque Public Schools. The sample of teachers was composed of 
thirty science teachers, ten English teachers, and fourteen elementary 
school teachers. 

The sample of science teachers was crawn from seven high schools 

ERIC . 
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and mm junior hinh tehool* 

The ttcienoe and English dapartments o£ two high iohoola wera 
aaked to voluntaar for participation in the study beoauae ot their 
poBitiona as student teaching centers ased by the university o£ 
New Mexico Department o£ Secondary Education. The remainder o£ tho 
science aample was derived £rom cuestionnaires mailed to all teache 
o£ secondary science affiliated with the Albuquerque Public School6 

The sample of student teachers was derived from the Spring* 
1973 section in science student teaching offered at the University 
of New Mexico. All participants in the class volunteered for the 
study. The elementary sample was randomly chosen from the faculty 
of an elementary school which has both open space and self-oontaine 
classrooms. Grade levels one through five are represented. 

Procedure 

Three tests # the Xerlinger Education Scale 1$ the Rokeach 
Dogmftism Scale, and the Hug Philosophical Consistency Test» were 
distributed to the participants of the study with the understanding 
that they were to be completed at the individual's leisure, without 
a specified time limit, and then returned to the investigator. The 
participants were informed only of an indirect goal of the study, 
the potential use of the measured variables to create more meaningf- 
student teacher - co-operating teacher matches, and were not expose 
to the major hypothese of the study or the variables to be measured 
and compared. It was clearly stated that comments would be welcome 
in margins and that there was no inherent rightness or wrongness of 
answers to the questions put forth in the instruments. The names 
of the instruments, two of which have been used extensively for man; 
years in educational research, were withheld from the participants. 

Instruments 

o The three instruments used for data collection are paper and 
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petioiX 8«if •reporting meaturea. 

Rokeach poqmatiam Scale meaaurea openneaa or eloaednesa of 
beliat ayatemat The inatrument makea the aaaumption that attong 
agreement with particular atatementa indioatea poaaeaaion of one 
extreme of the oharacteriatie being meaavired* Each atatesient ia 
deaigned to tranacend apecific ideological poaitiona in order to 
penetrate to the formal and atructural characteriatica of all 
poaitiona. A range of acorea from 40 to 280 ia poaaiblo with the 
lower acorea indicating openmindednesa and the higher acorea 
indicating cloaemindedneaa. 

Ker linger Education Scale I meaaurea attitudea reflecting 
traditionaliam and progreaaivism. 

The twenty item acale encompaaaea ten highly aaturated pro- 
gresaive atatementa and ten highly aaturated traditional atatementc 
There is a high of seventy and a low of ten for each attitude. 
Forty is considered the neutral pOint. 

Hu^ Philosophical Consistency Test 

The Hug test of philosophical consistency expresses in stateme. 
form answers philosophers give to frequently asked questions. The 
procedure used in constructing the test was essentially deductive 
and the items of the instrument were drawn from the literature of 
philosophy. By choosing the response liked best and that liked 
least, the subject places himself in agreement with some philosophi> 
represented in the test include idealism, realism, neo-Thomismv 
experim'^^At;alism, and existentialism. 

Data Collection 

All subjects included in the study completed the three 
instruments without interference from other subjects and in complet 
anonymity from other teachers. 
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Data AnaXysla 

Nulti-linear atepwiee rigresslon anrl analysia o£ variance 
was usad to datermine ptedictiva value of life philosophy upon 
eduoational attitude and to determine differences among the tour 
teacher subgroups on Kerlinrer Scale and Hug Test scores. 

Significant difference.-* between any pairs of groups on the 
Xerlinger and Rokeach instrumtants , including analysis involving 
pseudoprogressivism, were determined through the use of t * statir 

Total Sample Results 

1* A significant correlation was found between positive 
responses agreement to existentialism and progressivism. (Table > 
In addition, a significant multiple correlation was discovered 
between positive responses to the philosophies as representnd on 
the Hug test and progressivism. 

2. A significant positive correlation between responses to 
negative existential ism » disagreement with existential thought, 
and traditionalism was found along with a significant negative 
correlation between negative realism and traditionalism (r » 0.25: 
df a 67, £ 0.05, Table 2). Additionally, the multiple correlation 
between the five philosophies and traditionalism was significant 
(r » 0.3868, df =» 67, p 0.05, Table 3). 

3. In addition, we see a significant correlation between 
.negative results in agreement with Existentialism and traditional! 
(Table 3) . 

4. It has been shown (Table 1) that teachers harboring 
progressive educational attitudes are in agreement with existentia 
;.hilosophical ideologies and teachers harboring traditional 
educational attitudes are in disagreement with existentialism 
(Table 2) . It has also been shown, through the significance 



BEST con AVAIUBU 

Of thii multipltt oorr«l*tioii «nd tha i^coffd, that thti Hug tttit» I 
and in particular the positive and negative existentialism scores 
on the instrument # is predictive of progressive and traditional 
educational attitude. 

Teacher Group Comparison {Results 

Results also indicate that there ara significant differences 
in educational attitude, philosophical orientation, and degree of 
opennoss or closcdncss of belief systems/ among tho four teacher 
subgroups. Science teachers and student teachers were: (1) signifies 
more oxpcrimostalist than, weee English and elementary teachers. 
The science teachers dnd student teachers exhibited a much greater 
degree of pseudoprogrosjsivism that did the other toacher subgroups- 

Pooudoprogrossivisn is defined as attitudes which are progressiv 
in content but doqnatic or closed in structure and is ncasurod by 
the relationship of scores on the proqressivism portion of the 
Kerlinqfe.r Education Scale I and tho Rokeach Dogmatisw Scale. 

Operationally, a pseudoprogressive is defined as an individual 
who scores above the median of forty on tho progressivism portion 
of the KGrlinger Education Scale I, and is therefore considored 
progressive, and above the mean for his group on the Rokeach 
Doqmatisn Scilo* "\nd is therefore considered dogmatic. 

In using porcontagGS to conparo the degree of pseudoprogressivisr 
in each .;ubgroup, it was found that 53% of tho science teachers, 
40% of the English teachers, 63% of tho science student teachers,, 
and 36% of the clenentary teachers were pseudoprogressivos (Figure 1) . 
The elcnentary sarAple was found to be significantly less traditional 
thin tho secondary science ^anple and the combined secondary science 
and English sample. 

Using T - statistics to compare means for significant difference 
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thd following was found; ^ 
Traditionalism 

Science progressives ware significantly more traditional than 
English progrdssives (t - 2.1408 1 df • 17^ ^ elementary 
progressives ■ 3.287S, df » 20» £> 0.01) . 

Proqressivisra 

Science pseudoproqressives were significantly less progressive 
than elementary pseudoprogressives (t « 3.3254, df « 19» £ 0.01 Table 

Conclusions 

The followinq conclusions are based upon the findings of this 
study : 

(1) Life philosophy is related to, and can be used as a 
predictor of, educational attitude. 

(2) Knowing the life philosophy, and inferring from that the 
education attitude inclination, of co-operating teachers would help 
in both the fornation of teaching teams and in the assignment of 
student teachers to co-operating teachers or to co-operating teacher 
teams. 

(3) Enclish teachers scored significantly different results 
on the Hug Philosophical Consistency Test when compared to science 
teachers and science student teachers. It is postualted that Englisf 
tedchcars have greater experience, during their college years, with 
philosophy than do acieace teachers. If scienje student teachers 
had more experience with philosophy, the discrepancy between English 
and science teachers might be lessened. 
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Xmi»Iioafciont 

(A) One posslblo implication i 

1) Pretest entering students into College of Education, 

2) Route those high iti existentialism (agreement) into 
different experiences than those scoring low (disagreement) 
in existentialism. 

3) Emphasize existential experience with those students 
scoring low in existentialism. 

(B) Another possible implication: 

Match student teachers and co-op teachers with: 

1) Similar philosophies 

2) Dissimilar philosophies 

Use a scale of co-operating teachers perception of success 
of the student teacher to see if there is significant difference 
between matches of similar philosophies vs. matching of dissimilar 
philosophies . 

(C) Methods of introduction of experiential existentialism: 

1) Theater of absurd 

2) Philosophic symposium based on dialogue 

3) Seminar experience 

4) Sensitivity training 

5) fostering of existential tension in classroom 

6) fostering attitude of insecure openness 

7) fostering student self-guidance and self -evaluation 

8) Self -under stand modules. 
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SUBGROUPS 
Science Student Teachers 
Science Teachers 
English Teachers 
Elementary School Teachers 



NUMBER 
16 
30 
10 
14 
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Figure 1 

Mumbor of PseudoprogressivGs in Each Teacher Subarouo 
as coinparad to the Total Responses for Each Subgroup! 




BIBLZOGRAPHY 

Kerlincter, P. N. and Kaya, E. The construction and factor 
analytic validation of scales to measure attitudes 
toward education. Educational and Psychological 
Measurement » 1959 # 13-29. 



Pedhazur, E. J. Pseudoprogressivism and assessment of 
teacher behavior; study of educational attitudes. 
Educational and Psychological Measurement , 1969i 29, 377- 

Rokeaohf M. The nature and meaning of dogmatism. 
Psychological Review , 1954, 61, 194-204. 

Hug, !7illiain E. Are you philosophically consistent? 
Science Education, 1970, 54, 185-7. 



